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Student participation in 
purposeful learning at all levels 
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He r e  w e  h a v e  t h e  f i n a l issue of Connect for 2017 
– coincidentally 38 pages of great 
information and inspiration to mark 
38 years of publication. I hope the 
stories and resources are useful for your reading and 
refl ection over the (Australian) holiday period.
There are examples here of the ways in which student voice, 
agency and participation can occur at all levels of primary and 
secondary schools: from school beginners (preps) to senior 
secondary schools. There are also stories from and about classroom 
practices as well as about school governance. The stories show how 
these approaches build participants’ skills and learning outcomes 
(through their enhanced student agency), advise and infl uence 
professional practice (student voice), and enable students and 
adults to collaborate in transforming the nature and outcomes of 
what we do (student participation in decision-making), so that all 
benefi t.  There are now active networks (on-line and face to face) 
around student voice, agency and participation from early childhood 
education through to higher education. 
There is also news here of the next (and third) Amplifying 
Student Voice and Partnerships gathering in Burlington, Vermont 
(USA) in late June 2018.  I hope some of you will be able to make it. 
I look forward to being there this coming year, and to taking part 
in the fascinating discussions that will emerge. Let’s make it a truly 
international seminar!
Jane McGregor
Jane was always amongst the fi rst to publicly facebook or privately 
e-mail her appreciation of each issue of Connect.  We fi rst met when 
she invited me to present a workshop on Student Action Teams for 
Networked Learning Groups at the UK National College of School 
Leadership in Cranfi eld in the early 2000s. She subsequently wrote 
on ‘Students as Researchers’ in 2005, and then we met up again in 
Nottingham at one of the ‘Engaging Critically with Student Voice’ 
seminars she was involved with. She was also quietly and centrally 
active in the University of Cambridge Student Voice Seminars a 
few years ago, and we talked extensively at a couple of these. 
It was a shock to hear of her passing as this issue of Connect 
was being prepared. 
Michael Fielding (Emeritus Professor of Education, UCL 
Institute of Education, London) and Pat Thomson (Professor of 
Education, School Of Education, The University of Nottingham) 
have both written eloquent and moving tributes to Jane in this 
issue. We miss her very much.
Next Issue ...
Best wishes for the season. We hope you have a relaxing and refl ective 
summer holiday (if in Australia) and return for the 2018 school year 
all charged up and excited. We’d love for you to spend some time 
thinking and writing about your work around student voice, agency 
and participation. We’d love to share your descriptions and refl ections. 
The school year will start, for us, with Connect 229 - the fi rst issue of 
our 39th year.  Will you be represented?
Roger Holdsworth
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St Charles Borromeo PS, Templestowe, Vic
The power of student voice 
and action in young children
When thinking back to how this initiative began, it reinforces to me that the smallest of people can make the biggest difference if you 
provide them with the opportunity to do so. 
I have taught Prep at a Catholic 
school of 230 children for the past four 
years. I strongly believe that young 
children are extremely capable and that, 
if you listen to their ideas and provide 
them with age appropriate tools, you 
will be surprised at how much they can 
achieve. 
I was unaware of this at the time, 
but this all started when I jumped on 
a small rickety plane to fly to an outer 
island of Vanuatu called Epi. Epi, which is 
commonly known as Epi Paradise Island 
by the local Ni-Vans (people of Vanuatu), 
did not disappoint. The natural beauty 
was breath taking; however it was the 
people and their lifestyle who truly made 
this place paradise. 
I had taken some time off to go on 
this holiday and, once I returned to my 
Prep classroom, the children kept asking 
for my ‘Show and Tell’. I began sharing 
stories of climbing active volcanoes, 
diving in shipwrecks, swimming in blue 
holes, chasing waterfalls, but it was 
the stories about this island that really 
interested the Preps. Questions started to 
flow: ‘What do the children do over there?’, 
‘How do they play if they don’t have many 
toys?’, ‘Where do they buy things to eat?’, 
‘How do they see at night if there isn’t much 
electricity?’
All of a sudden, the tone changed 
in the classroom. One child spoke up 
and asked: ‘Is there anything we could do 
to help the children in Epi?’ 
This was the moment. The children 
began talking in excitement about the 
different things we could send over and 
how we could raise the money to fund 
this action. It was amazing to observe 
five and six year old children bouncing 
ideas off each other and explaining 
why they think something might or 
might not work. Their compassion and 
care to help the children in this country 
was outstanding. It surprised me how 
passionate they were in such a short 
amount of time. 
We discussed making this a Prep 
action and asking the other Prep grade 
if they wanted to be a part of this 
initiative. 
Originally, the other Prep teacher 
and I had discussed developing an 
action for our Term 3 religion unit ‘How 
Can I Walk in Jesus’ Footsteps?’, but we 
didn’t have any clear direction and I 
didn’t want it to be tokenistic. This action 
for the children in Epi seemed to fall into 
place. We knew that we would need to 
scaffold the children into the process, 
but I was very aware that I wanted this 
to be student-led and not teacher-led. 
Research
The first step was researching. We came 
together and learnt about Vanuatu, in 
particular Epi. To focus the teaching, I 
reflected on my original ‘Show and Tell’ 
with the children and considered their 
initial questions. The children asked a 
multitude of questions about what day to 
day life was like for the Ni-Vans and what 
the island looked like. 
I used the children’s responses to 
guide the teaching, however I added an 
additional focus on Cyclone Pam. Cyclone 
Pam caused great devastation to this 
island and I believed that, for the Preps to 
understand lifestyles, they needed to be 
aware how this natural disaster affected 
these people. 
The questions we used to focus the 
teaching were:
• What does the landscape look like?
• What do the houses look like and 
what are they made of?
• What do the people eat?
• What do the children play/do?
• What do they learn in kindergarten? 
(Kindergarten children are the same 
age as the Preps.) 
• How do people get around?
• How did Cyclone Pam affect Epi?
This was a really important step 
for the children to develop their 
understanding of what life was like for the 
Ni-Vans in Epi. Throughout the teaching, I 
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believed it was important for the children 
to recognise that, even though we are 
acknowledging differences in lifestyles 
and culture, one is not better: there are 
just different ways of living. 
The engagement level was incredibly 
high, because all the children had a desire 
to learn, which continued to highlight the 
importance of listening to student voice 
and developing learning experiences 
from student’s questions and concerns. 
The next step was to develop the 
‘how’: what are we going to do to help 
the children at the kindergarten in Epi? 
We came together and brainstormed 
different initiatives: a book/toy drive, a 
whole school dress up day, food stalls 
etc. The children talked about why some 
actions would work better than others 
and we concluded with a vote. This is how 
the Prep Sweet Treat Shop was born. 
Logistics
Once we had the concept of the action, 
we had to work out the logistics. 
We are very fortunate here at St 
Charles Borromeo to have a supportive 
leadership and staff. We spoke to the 
principal about the protocols and 
timing for this event and relayed the 
information he gave us back to the 
Preps. It was important to us that the 
Preps, school and whole staff was aware 
of the initiative and understood what it 
was all about. We did this by developing 
open communication with the school 
and staff.  As the teachers, we were in 
charge of informing the other teachers 
in school. But the Preps would be in 
charge of communicating, through visits 
to other classes, with the students. We 
teachers would try to organise times for 
Preps to talk to classes that didn’t impact 
learning, explain the process, answer 
questions and ensure all finalised plans 
were emailed to the staff in advance. 
While we were in charge of the adults of 
the school, the Preps were in charge of 
informing the students. 
Since the preps chose the Sweet 
Treat Shop, we needed to organise 
who would bring or make these sweet 
treats. The other teacher and I began 
by sending a note home explaining the 
action, providing families with some 
information about Epi and asking if they 
were able to help by making some food 
for our shop with their child.  We also 
gave them a preference of group; the 
children had previously broken the sweet 
treats into: biscuits, cupcakes, jelly cups, 
lolly bags, slices / honey joys / rumballs / 
lamingtons and popcorn. 
We allocated families who were able 
to participate into one of these six groups, 
trying to give them their preference 
where possible. We sent another note 
home informing the parents of their 
group and explaining the food protocols 
(list of ingredients provided and nut free). 
Promotion
From here, the children split off into small 
groups and designed posters to promote 
the Sweet Treat Shop to the school. 
It was important that each group had 
agreed upon the information that was to 
be included on the posters. We started by 
asking the preps ‘What information does 
each poster need to have on them?’ The 
Preps all quickly agreed the name was 
the most important, because if it wasn’t 
on there, the students won’t know about 
the Sweet Treat Shop. 
From here I asked questions to 
prompt the Preps’ thinking: 
• ‘How will the children know when it is 
on?’
• ‘Will they know where it is?’
• ‘How do they know how much money 
to bring?’
• ‘Do you think they will remember what 
you have told them?’ and 
• ‘What are the most important things 
they need to remember so they can 
buy the sweet treats?’ 
It was than agreed by the Preps that 
the name, when the shop was happening, 
where it was located and the price must 
be on each poster. To scaffold the children, 
this information was written around the 
room to help them when designing their 
posters.
Throughout this process, the 
children had come to an agreement that 
they thought sending books and toys 
would be the most beneficial for the 
kindergarten in Epi. Other ideas such as 
clothes and food were mentioned but it 
was the children who came up with the 
constraints: ‘The food will go off’ and ‘How 
do we know their size of their clothes?’
I was able to contact some people 
about this initiative and found out the 
kindergarten was in desperate need 
for art supplies: paper, crayons, scissors, 
paint, paper plates etc. I explained this to 
5December 2017
the Preps and we shifted our focus from 
what we thought might be required to 
what the Kindergarten needed most.
Once the posters were completed, 
we came together and shared them with 
each other. I posed the question: ‘We have 
made the posters, but how can we let the 
other students know about the Sweet Treat 
Shop?’
The Preps came up with the idea of 
a whole school assembly because they 
had previously done this with another 
initiative. I suggested that instead of an 
assembly, we could speak to each class 
about Epi and the Sweet Treat Shop. 
The Preps loved this idea and decided 
that they wanted to speak to each class 
instead of an assembly.  Similar to 
the process of the posters, I asked 
open questions to draw out the 
children’s thinking and we devised 
a list of things we wanted to inform 
the other students at St Charles, so 
they could understand our action:
• What is the Sweet Treat Shop?
• Why we are doing this?
• Where will it take place?
• When is it?
• How much will the Sweet Treats 
cost?
• What we are going to buy with 
the money?
In each group, children chose 
which area/s they would like to talk 
about from the above questions. 
Once the children had designated 
their roles, they practised what 
they were going to say, while the 
teachers scribed their words onto 
cards for their presentations. 
I would like to highlight that all 
children knew what to say and not one 
child was unable to answer any of these 
questions. 
Previously the other Prep teacher 
and I had organised times with the 
classroom teachers for the Preps to 
go in and talk to each grade. They 
practised their presentations to build 
their confidence before they went 
independently into their allocated 
grade. The feedback from all the 
teachers was very positive, explaining 
that the Preps knew their roles and were 
able to speak about their section in front 
of an audience. After speaking to grades 
and giving them their posters for the 
classroom, we also promoted the Sweet 
Treat Shop on the school blog and in the 
newsletter.
Curriculum integration
We began to integrate the Sweet Treat 
Shop into both our Religion and Maths 
units. As a Catholic school, we linked 
the children’s actions and ideas with the 
values and teaching from Jesus. Through 
Maths, we changed our planners to 
incorporate money lessons. The Sweet 
Treat Shop provided the children with a 
financial situation where they were able to 
use money in a hands-on and meaningful 
context. We focused on identifying and 
naming money and progressed to simple 
groupings of coins to represent 50 cents, 
$1 and $2 (the agreed prices for our 
treats). 
As you could guess, the last two 
weeks in the Prep classrooms were all 
about the Sweet Treat Shop. 
The day before the grand opening, 
we discussed the process with the Preps 
and asked some Grade 6 students to 
move tables into the multi-purpose room, 
where the shop was being held. We set 
the tables into a U shape with each side 
being a different monetary value: 50 
cents, $1 or $2. Using the data from the 
money lessons, we grouped children into 
their shop according to the three different 
table prices. We talked about the role of a 
shop-keeper and spoke to each group to 




Finally, it was the day of the Sweet Treat Shop 
and you could feel the excitement of the 
Preps. The other Prep teacher and I split up 
and one of us revised the flow of the Sweet 
Treat Shop, while the other was with parent 
helpers, organising the price value of each 
treat. When the children came in, they all knew 
exactly where they needed to be and what to 
do. I ended up being a runner with a variety of 
children as they asked each class to come to 
the shop. 
It was amazing to watch as the children 
independently ran these shops and to see 
their confidence, charm and determination to 
sell the treats. The parent helpers were spread 
amongst the tables to help the children with 
the money; they were on hand if a child was 
unsure of how much money was given to 
them or how much change they needed to 
give back. 
When the shop had concluded and the 
money was counted, we had raised just over 
$400. The Preps were extremely proud of 
their achievement and began enthusiastically 
talking about all the art supplies we could buy 
with this money. 
The next thing that happened surprised 
me. I knew these 26 children were passionate 
about this initiative, but their compassion 
and genuine desire to help these children 
was astonishing. They began looking through 
their bags to find left-over money to donate to 
this cause. Our total continued rising to $415 
by the end of the day. Over the coming days, 
some older students and teachers came up to 




The last step of the process was pivotal: to reflect upon our 
action. This step in the children’s learning highlighted their 
enthusiasm and understanding on the purpose of the Sweet 
Treat Shop. We focused on two key points: 
• ‘What were the steps we took to make the Sweet Treat Shop?’ 
and, most importantly:
• ‘Why did we make the Sweet Treat Shop?’
Here are a few reflections from the Preps about the 
purpose of the shop:
We made the Sweet Treat Shop to raise money for the 
island of Epi in Vanuatu. We are giving the money to the 
children in Epi. They have two cars and in their schools, 
they don’t have that many toys and books. We’re buying 
art supplies, toys and books. We did this to raise money 
for Epi. (Georgia)
We made the Sweet 
Treat Shop to raise 
money for Vanuatu. 
They don’t have much 
cars and food. We 
are going to buy toys, 
paper and arts and 
crafts stuff. We did this 
for the children. (Jas)
We made the Sweet 
Treat Shop to raise 
money for Vanuatu, 
the people who live 
in Epi. They only have 
two cars; they don’t 
have much toys, books 
and art equipment. We 
are buying toys and 
art equipment. We did 
this because we were 
learning to follow in 
Jesus’ footsteps. (Ava) 
This initiative shows the power of listening to student 
voice and following through with an authentic student-led 
action. 
As teachers, we were very aware that, for these 26 
Preps, this was a first, but it was important that we let go of 
the control so that the children’s voice could shine through. 
I strongly believe that if this initiative had been derived from 
the teachers, the outcome would have been different, coming 
across as tokenistic. 
The enthusiasm, engagement and passion from the 
children came about because this idea was from them, and it 





How we run the Kaleidoscope
Brunswick South Primary School, Vic
The Kaleidoscope is the school newspaper of Brunswick South Primary School (BSPS). Even though it is supervised by 
schoolteachers, the Kaleidoscope is run by the students, as well as 
being edited by its founders.
Each term of the school year, an issue 
of the Kaleidoscope is released. Two have 
been created in 2017, and a third one is 
soon going to be made.
A column called the ‘Agony Aunt’ 
column is always put in: an anonymous 
letter reporting a problem in friendship 
groups, or in class, or even at home, that 
is then answered by the ‘Agony Aunts’.
There is also a regular craft column, 
showing interesting methods and designs 
to create interesting things.
Many of the Kaleidoscope’s 
journalists have their work appear in 
every issue, but this newspaper also 
encourages a freelance environment. 
It has become apparent that many 
students hesitated to become a part 
of the Kaleidoscope, in case being 
temporarily involved meant that they 
were obligated to return.
The idea of a school newspaper had 
never occurred to any students in BSPS. 
When Dante Di Muccio, the founder 
and co-editor of the Kaleidoscope, 
suggested that the small primary school 
that 300 students attended could also 
make a school newspaper, many thought 
nothing. However, when the first issue 
came out, more positive opinions were 
revealed.
“It’s great that we can all make this and 
achieve our dreams, even if we’re only 10 
years old,” says a student who will remain 
anonymous.
Despite how happy all the students 
and teachers have been with the 
Kaleidoscope, it’s possible that this term’s 
issue will be the final issue ever printed 
of this school newspaper. Editing it has 
proved to be more difficult than expected, 
as doing so also puts the editors Dante Di 
Muccio and Samuel Schreurs in charge 
of formatting, selecting and sometimes 
writing all the articles that are put inside. 
These challenges might mean the school 
needs to step up its support of the 
Kaleidoscope publication, with students 
across all grades being encouraged to 
write for it.
Maia Clisby de la Piedad
For more information, contact Dante and 
Samuel, the Kaleidoscope editors, at:
grade56@brunswicksouthps.vic.edu.au 
The Kaleidoscope includes a 
minimum of four articles per issue, 
written occasionally by the editors as 
well as the journalists.
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Rosanna Primary School, Vic
Working collaboratively 
and proactively in JSC 
It has been an incredible experience being the President of the Rosanna Primary School Junior School Council as we have worked 
collaboratively all year, sharing ideas on behalf of all students to improve 
our school, and have been proactive in taking action. The Grade 2 to 
6 students work hard with such enthusiasm and dedication that their 
peers trust us to be a voice for all students. 
The JSC identified that we don’t want 
to just be a fundraising group; rather we 
want to give back to students and the 
wider community. As I reflect on this year, 
I can hardly believe everything we have 
achieved in such a small amount of time, 
and we couldn’t do it without each other.
Voiceometer
In 2016, our Assistant Principal asked the 
JSC how we thought student voice could 
be measured. 
We participated in a number of 
collaborative workshops investigating 
different types of measuring tools 
and, together, we came up with the 
Voiceometer. This tool allows students 
to rate on a scale of 1 to 10 how much 
of a say they feel they have, both in and 
out of the classroom. 
Once we created this, the JSC ran 
workshops with grades throughout 
the school and collected data to get an 
overall idea of how students felt. This 
data informed the direction for the 2017 
JSC and, when I stepped into the role of 
President, I was able to guide my team 
to best support and address the issues 
affecting our peers.
 Something that may not surprise 
you is that our younger students were 
not fully aware of what student voice 
actually meant and it was important to 
us, as students and as a school, that they 
developed this understanding to utilise 
their ability to make a difference.
Student Voice Awards
No matter how old you are, there are 
always some students who aren’t as 
confident to use their voice. We really 
wanted to harness and promote students 
feeling empowered through using their 
voice, so we created the Student Voice 
Awards where we can nominate our 
peers to recognise when students from 
all year levels utilise their voice to make 
a difference. These awards have been 
presented at assembly and a local café 
has supported this initiative by offering 
a voucher to all winners, which has been 
a great celebration of our community’s 
support.
The positive response to these 
awards has seen many students develop 
a deeper understanding of the different 
ways in which student voice can be used. 
There has been a real shift in students 
feeling more empowered and willing to 
trust us to be a voice on their behalf.
Suggestion Box
We wanted to create a non-confronting 
and anonymous way to encourage 
our peers to speak up. It wasn’t until 
we attended the VicSRC Student Voice 
Workshop that were given the idea of 
how to do this. A suggestion box! It 
seemed so simple, yet there was a lot of 
thought that needed to be considered. 
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We wanted it to be accessible to all 
students where their ideas can shared. We 
knew that we would get a wide range of 
suggestions, but we want to do one thing 
effectively to drive change, rather than 
do many things inefficiently. As a team, 
we came up with the process that we 
would choose three of the most common 
suggestions and have a quick democratic 
vote at assembly to see which issue was 
most important to our school.
The Suggestion Box is special to 
us because not only did we build it 
ourselves, but also we selected students 
to paint their own unique and individual 
design on each face. It sits so colourfully 
in a common space and is regularly used 
by students across all year levels.
Chicken Coop
As a way to build a sense of community 
we wanted to find something that 
would bring our school closer together. 
Myself and some of my fellow JSC 
peers decided we wanted to build a 
chicken coop and have pet chickens 
that we could raise from young and 
observe the fascinating cycle of life. Not 
only would we get delicious eggs, but 
it would teach all students a sense of 
responsibility. We had so many members 
of our community contribute to this 
coming together and it really cemented 
the relationship we have with our school 
community.
Of course, we wanted all students 
to be involved in the naming of the 
chickens, so some JSC representatives 
went around to each grade collecting 
name suggestions and then voted on the 
two most popular, and thus, Pip and Tilly 
were named!
I am so proud of how we worked 
collaboratively as a team to see our idea 
come to fruition. 
Visiting other JSCs
We believe that information sharing is 
key in order to be a successful and high 
functioning team. We visited other schools 
in the area to see how they run their JSC, 
to get fresh and innovative ideas, and also 
to celebrate our successes. We have built 
great relationships with some of the JSC 
peers in our area and continue to enjoy 
the privilege of networking with other 
schools and learning from each other. 
School Community Links
In order to work more effectively with 
the wider school community, JSC 
representatives attend the parent School 
Council meetings to provide a report 
about all the things we’re working on 
and to share in decision-making.  It is a 
platform for students to talk to adults 
about things that are important to us, and 
always gives parents a chance to ask us 
any questions.
Not only do we work closely with 
our School Council, we were invited 
by some of our teachers to present at a 
Mini Network PD attended by a range of 
different teachers from schools in our area 
keen to learn about how we promote 
student voice. It was an empowering 
experience to talk to a group of teachers 
because it really felt like we were being 
heard, and that our input and participating 
in the session actually meant something.
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Connect on facebook 
Connect has a presence on facebook.  Find us at: http://ow.ly/L6UvW
We’ve been posting some news and links there since June 2013, to 
complement and extend what you see in the on-line version of Connect. 
It would be great if you could go there and ‘like’ us, and also watch there 
for news of each Connect’s availability on-line - for FREE.
It has been really special to witness 
and be a part of a group of young 
change-makers whose participation and 
role in our Junior School Council has 
been exemplary. We could only achieve 
so much with a great deal of initiative, 
leadership and collaboration. 
2017 has been a year to remember 
and I wish the 2018 Junior School Council 




“Never have I seen 
a group of students 
so dedicated to 
their craft. Each and 
every one of our 
JSC representatives 
really care about 
the students at RPS, 
what is important to 
them and are proud 
to be a voice on their 
behalf. I encourage 
all schools to have 
faith in their students 
that, given the 
opportunity to do 






Forest Hill College, Vic
Student Parliament
In 2016, Forest Hill College re-evaluated their Student Leadership program and decided to create a new one that duplicated the 
Australian democratic process.  The two main reasons for this were: First, 
it would ensure that every student in the school had a voice in Student 
Parliament. Second, a parliamentary system that was modelled on the 
Australian parliamentary system would teach students first-hand how 
the Australian democratic process works. 
The following account of how the school implemented this change is by Forest Hill 
College student Jack Baker, a member of the Parliamentary Oversight Committee. 
Like the vast majority of other schools, previous to 2017 we had 
student-elected School Captains who 
were selected from a group of Year 12 
candidates who ran on promises they 
either couldn’t provide or would just never 
deliver before they ended their one-year 
term. The system, although democratic, 
was fundamentally flawed. The leaders 
were not held accountable for what 
they said to the rest of the school. They 
weren’t required to perform or deliver any 
promises. We, as a school, decided that 
something would need to be changed. 
In 2016, a small group of 11 people, 
including myself, was selected by teacher 
Greg Heaton to devise a better plan 
to increase student voice. Discussions 
were held at lunchtimes from May to 
September and a variety of ideas were 
suggested, like holding the leaders more 
accountable and allowing a large amount 
of people to apply for a leadership 
position. After many lunchtimes’ worth 
of discussion, the group had decided 
on the idea of Student Parliament, a 
two-party system based heavily upon 
the British Westminster system, with the 
exception of not having both a lower 
and upper house.
How it works
The system worked as follows:
Pairs of students formed parties, 
and each party outlined three policies 
that they would try to fulfil if they were 
elected. These parties campaigned and 
spread the word about their policies, and 
then, at a whole school assembly, they 
presented a speech about their policies 
and their experience as leaders. At the 
end of this assembly, every student 
across the whole school voted for one of 
the  parties. The parties with the first and 
second most amount of votes became 
the parties within Parliament. 
After this, each year level voted 
for Members of Parliament – students 
who would represent the students in 
Parliament. Each Member of Parliament 
then decided which party they would be 
a part of, based on which party’s policies 
they were more passionate about. 
The party with the most members in 
Parliament became the governing party 
and the party with the least became 
the opposition. After this process had 
been completed, each MP chose which 
homegroup they would be representing 
in their year level. This was usually the 
homegroup that they belonged to, 
however they could represent another 
homegroup as long as it was in the same 
year level. 
Students elected to Parliament went 
on a leadership camp in order to make 
necessary adjustments to Parliament, 
decide which delegates would become 
Ministers (this included the Minister for 
Education, Minister for Facilities, Minister 
for Events and more), orientate everyone 
with the process of Parliament and how 
everything runs, and most importantly 
grow all students as better leaders. At 
the start of the following year, the first 
session of Parliament was held where 
more organisation for the year ahead 
was planned out. Leaders made their 
introduction and the first piece of 
legislation was brought up. Legislation 
Parliament 2017 with MP Neil Angus
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or ideas could be brought up in Parliament 
during question time or they could be part 
of the running sheet that compiled ideas 
from the parties, party policies and ideas 
from homegroups.
Achievements
In the first year of Parliament, we achieved 
more change and had more definitive 
answers to questions our peers had been 
asking for years, than in the previous 
two years combined. We finally gave the 
students a voice to be heard and, based on 
that, we: 
• voted on uniform items to be changed 
or to stay; 
• voted to implement a wet weather 
policy;
• installed new blinds in classrooms 
where sun glare made learning a 
difficulty;
• ensured that the clocks around the 
school were all working
• voted to install Honours Boards, and 
• held a school-wide vote on a 
mascot which, after many months of 
discussion, passed the mascot idea 
and pushed it forward, leading it to be 
placed on the wall of the school gym. 
Improvements
While Parliament has been extremely 
successful and beneficial for everyone 
this year, it was only our first year 
of running the program and, after 
collecting feedback, we’ve recognised 
key areas for improvement. 
We recognised that the 
weakest link in Parliament was with 
communication, specifically between 
the Principal team and the Members 
of Parliament but it was also applicable 
to other sections of Parliament. In 
order to fix this, meetings between 
party leaders and the Principals would 
become more frequent and a Slack 
Parliament group chat would be added 
for members to post information for 
their parties and to collect ideas to put 
forward from their constituents in the 
one space. 
Another issue that was brought 
up was that ideas were challenging 
to pass and took too long to discuss. 
As a group, it was decided that the 
voting majority would be taken down 
from 75% to 50% +1 to ensure that 
everyone had an equal opportunity to 
have their ideas fairly voted on.
Student Dane Travers was elected Minister 
for Education and the Arts in 2017, and has 
been elected as one of the Party Leaders for 
2018.  The following is his experience of the 
Forest Hill College Parliamentary system: 
In 2017, we have seen the introduction of Student Parliament at Forest Hill 
College, and I have had the opportunity 
to be the Minister for both Education 
and the Arts as well as representing my 
homegroup as an MP.
Since the change of systems, there 
has been a huge change and rise in terms 
of student voice and activity in the running 
of the College. It has also been amazing 
to be part of the team that implemented 
the new format in the College by making 
a strong positive change to keep forward 
momentum and keep the school rolling 
towards an education of the future.
The homegroups have put forward 
ideas including changes to the curriculum 
and to the uniform, and suggested ways 
that we could further increase popularity 
and engagement in the College’s extra-
curricular programs. Most suggestions 
from homegroups were ideas on how to 
improve facilities and equipment around 
the College: things like putting better 
blinds in classrooms and increasing the 
amounts of computers that are at the 
students’ disposal.
Parliament has had the opportunity 
to implement a huge number of the 
requests that have been put forward. The 
biggest and most visual achievement of 
Parliament has been our new College 
mascot, the wolf. We have already put up 
a large mural up in our gym and we are in 
the process of creating a wolf body suit. 
The other major event that I have 
been more involved in was putting our 
annual Performing Arts Carnival back 
onto the College calendar. Alongside those 
Party information day during campaign
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Student Voice is a place for students, teachers, and parents to share and reflect on the ways in which 
young people are being empowered to influence their own earning.
‘Student Councils and Beyond’ 
On-Line!   FREE!
We’ve almost run out of print copies of the first Connect publication:  
Student Councils and Beyond (from 2005).  And many of the ideas have 
subsequently been reflected in the Represent! kit from the VicSRC  
(see: www.vicsrc.org.au/resources/represent).
So we have made all of Student Councils and Beyond (a compilation of articles 
and resources from many earlier issues of Connect) available on-line for FREE.  
It can be downloaded (as one document or in sections) as PDFs  
from the Connect website. Find it at: 
www.asprinworld.com/connect
changes, we have looked at the College’s 
mental health program, focusing on 
international student wellbeing, as well as 
our environmental image with regards 
to littering, and creating a wet weather 
schedule and space.
I also was part of the recent Prime 
Minister application campaign. This 
was very different to any leadership 
application process in my past, as instead 
of running alone you run as a party. 
This party consists of two members, a 
possible Prime Minister and Deputy. We 
then came up with three policies, similar 
to campaign promises, except we are 
held to them if we are successful in the 
process. We also come up with party 
values so if new candidates want to 
continue with the current party name 
and agenda that is an option.
We had to run a full campaign, 
including creating posters or brochures 
and then going out into the school to 
promote our party. Then finally we gave 
a speech to the full student and staff 
cohort and they had the opportunity 
to vote for the desired party. This 
whole process was very similar to what 
would happen in real life and gave all 
the students the ability to have a look 
at what the process will be like after we 
leave school, either as a politician or just 
a voting citizen. 
On the back of all this, Forest 
Hill College came third in the VicSRC 
Recognition Awards. This was a huge 
honour for the school to be recognised 
when the program was still so new. The 
goal is only to keep improving.
For more details, contact the support teacher 
Greg Heaton: g.heaton@fhc.vic.edu.au
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Bendigo Senior Secondary College, Vic
Passionate about student voice
Bendigo Senior Secondary College’s Student Council this year was a vibrant team of students, who are passionate about student 
voice and increasing student involvement in the College. 
This year began with the election 
of an all-female Executive: Caitlin 
Allman (President), Sixiao Chen (Vice 
President), Kathryn Northill (Secretary) 
and Whitney Eadon (Treasurer), as 
well as the selection of subcommittees 
including: Student Voice, Formal, 
Fundraising and Events and 
International Students. 
Throughout the year, the Student 
Voice committee conducting many 
surveys in regards to the school’s 
new study centre as well as surveys 
to find out more information about 
what changes students want to see in 
the school. Through the surveys, our 
student representatives on the College 
Council have been able to share 
student voice with the Council and 
participate in changes in the College 
community.
For the second year in a row, the 
Student Council successfully ran a school 
Formal with involvement from school 
bands that made the night a hit for all 
attending!
Our Fundraising and Events committee 
was quite busy this year, attending and 
volunteering at many school events as well 
as organising events of their own. Student 
Council members baked rainbow cupcakes 
for wellbeing week and helped run minute-
to-win-it games during ParticiPaction 
Week. The group also participated in World 
Vision’s 40 Hour Famine in order to help 
raise funds for displaced refugees and 
world hunger.
Finally, our International Student 
committee has run lunches that have 
promoted inclusivity, by inviting members 
of all groups in the school community to 
eat together and make new friends, which 
has helped our International students feel 
more welcome and at home in Bendigo. 
The International Student committee 
is also working on a buddy system for 
next year in order to give new students 
a familiar face in the school community 
who can help out when needed.
This year has been a wonderful year 
for the Student Council and the Executive 
could not be prouder of the students and 
all the hard work they’ve put in this year. 
These efforts were also recognised at 
the Victorian Student Representative 
Council awards at which Bendigo 
Senior’s Student Council was awarded 
runner up for best Student Council of the 
Year. 
We congratulate the Year 12s from 
this year and wish next year’s Student 
Council good luck. We can’t wait to see 
all you will achieve.
Caitlin Allman 
Student Council President 
on behalf of the Student Council Executive
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Bendigo Senior Secondary College is a VCE College providing education for 1800 
students within Bendigo and surrounding regions. 
The BSSC Student Council opens nominations 
from all students within the College at the 
beginning of each year. All students who wish to 
nominate for Student Council are accepted and 
given the opportunity to pursue their interest in 
developing student leadership. 
The year commences with a training day led by Second 
Strike training. On this day, students set goals for the year 
ahead, identify subcommittees, and elect an Executive. 
Students then meet weekly to discuss opportunities and 
plan events.
Throughout the year opportunities arise for Student 
Council members to be involved in a range of school 
activities. Each year the Council plays a significant role in 
running the College’s ANZAC Day Ceremony. This involves 
students emceeing the event, meeting and greeting special 
guests and running a morning tea. 
Student Council also provides a student voice on both 
the College Council and the Education Committee. These 
students are able to provide student perspectives in regards 
to decisions occurring around the College. The input that 
Student Council members have into school-wide decisions, 
curriculum and reporting development ensures that 
student voices and student perspectives are considered 
when making decisions. 
Student Council members support the many stages of 
transition into BSSC for students from 7-10 Colleges. During 
the college open days, Student Council members run tours 
of the College for prospective students and parents. They 
also assist with subject tables providing information for 
students and parents in regards to what the subject entails. 
Students also provide input into transition information 
sessions by speaking at these events. 
Students further developed their leadership and 
public speaking skills this year by having the opportunity 
to lead student assemblies. This involved students sharing 
information around events and opportunities the Student 
Council are currently working on and inviting students to 
have input into what they would like to see happen in the 
College.
My Role
As well as classroom teaching, my role within the College 
involves coordination of student leadership opportunities 
and the Student Council. In fulfilling this role, I aim to support 
Student Council activities by providing advice, being a 
link between the Student Council and other teachers/
community organisations, seek out and provide information 
in regards to leadership opportunities and assist with grant 
applications and funding. 
My main aim around fulfilling this role is to ensure 
a majority of the work is student-led and driven, as this 
Passionate about supporting student voice
allows students to take ownership and show great pride in the 
outcomes.  
When planning and running school-wide student activities, 
the Student Council’s work enables students at the College to 
enjoy activities outside of the classroom and take some of pressure 
away from the stresses of VCE. 
Travis Matheson 
Student Council support teacher 
matheson.travis@bssc.edu.au
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Genazzano College, Kew, Vic
Student-led feedback to teachers
In October 2017, the Genazzano FCJ College Student Representative Council (SRC), took further initiatives to emphasise the importance 
of student voice in both empowering students to actively contribute 
to shaping their modes of learning, as well as to have input to teacher 
discussions. 
A student voice presentation was 
conducted by myself, the 2017/2018 
Genazzano Student Voice Prefect, and 
Elena Murphy, an SRC representative, 
at a College staff  meeting, where we 
presented student-collated data to 
over 100 staff  members in regards to 
classroom environments, how students 
learnt best, the importance of student-
teacher relationships and how teachers 
are able to best support students on 
their learning journeys. These teachers 
are currently involved in taking classes of 
students from pre school (3 and 4 year old 
children), all the way through to Year 12. 
By presenting at the meeting, we 
were able to ensure that the Genazzano 
SRC could strongly portray their message 
that student voice should be ever present 
in the classroom environment, at all 
student year levels. 
SRC-initiated survey
The Genazzano SRC had previously 
undertaken a whole school survey, which 
was how the team collected the student 
research. We received over 350 responses 
across year levels 5 through to 12. The 
feedback and quotes extracted from the 
data and presented back to teachers, was 
not only valuable evidence for the SRC, 
but was a key driver of change for our 
teachers, once presented to them. 
To ensure all areas of the survey were 
covered, the presentation we made was 
segregated into two parts: quantitative 
data, and then qualitative results and 
feedback. The quantitative analysis was 
comprised of four questions, where data 
was represented graphically and was 
measured on a scale of strongly disagree 
to strongly agree. These questions 
included: 
• “Do you have positive relationships 
with your teachers?”
• “Do you feel engaged in class?”
• “Do teachers challenge you to do 
your best?” and 
• “Do you believe teachers are aware 
of your wellbeing?” 
Moreover, we asked which learning 
strategies the students of Genazzano 
preferred teachers to use when teaching 
content. The aim of this question was to 
elucidate to teachers the learning tools 
that students benefi ted most from, to 
further student-teacher relationships 
and promote student directed learning. 
The overall results from these fi ve 
questions was found to be quite positive, 
though it was also great to take the 
opportunity to highlight to staff  that the 
data was fairly spread for the question “Do 
you believe teachers are aware of your 
wellbeing?” To be able to communicate 
from a student’s perspective that students 
really value positive student-teacher 
relationships, was such a positive message 
portrayed, and will help to ensure students 
can reach their full potential, feeling that 
teachers truly do care for them on more 
than an academic basis. 
However, despite the fi ndings 
from the quantitative data proving 
advantageous to act as a stimulus for 
teacher change, it was evident that, for 














Q4 Which strategies do you prefer?
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data proved to have the most 
significant, positive effect.  
We asked a further four 
questions: 
• “Do you feel comfortable to 
ask questions in class? Why/
Why not?” 
• “What makes a class 
interesting?”
• “What makes it less 
enjoyable?” and 
• “How do teachers support 
your wellbeing?” 
It was extremely encouraging 
to see the depth and effort students 
put into writing responses to these 
questions, making not only the 
survey, but the staff presentation 
all the more honest, informative 
and true.  
To address the student 
answers to these questions, we 
used direct quotes from the 
survey. (See a sample of student 
quotes for each question on the 
next page.)
From the presentation of 
these quotes, we were truly able to 
encapsulate the key thoughts and 
perspectives of the Genazzano 
students, illustrating the College’s 
current strengths and weaknesses, 
and creating a platform for teachers 
to make change in response to 
student voice. 
Feedback
The feedback from different staff 
members who attended the 
meeting was also humbling and 
reaffirming that the meeting went 
as well as we believed. Feedback 
included: 
• “You were exceptional and lots 
of teachers are talking about 
how impressed they were.”
• “Miranda spoke so well at the 
staff meeting Thursday night. 
She was confident, articulate, 
and funny. Many teachers 
commented on her presentation, 
saying that even we couldn’t 
speak to an audience the way 
she did.”
• “The feedback from all the 
teachers has been fantastic 
– they loved it!”
Do you feel comfortable to ask questions in class?
“Yes, the classroom is an environment that promotes learning. The teacher helps this 
situation by encouraging and answering our questions. A question from you could help the 
whole class or deepen understandings.”
“Depends on the teacher. I find that some don’t always answer my questions well, so I don’t 
ask them questions.”
“Yes, to an extent; sometimes I feel as if the teacher will judge my questions or get mad.”
“Yes. Classmates are so kind to answer my questions.”
“Sometimes. I feel like the class judges me for asking that question.”
“No, I prefer to ask privately. I don’t like it because they will judge me and laugh at me.”
“Sometimes. I only ask if everyone else is confused about the task. If everyone is going 
straight to work and I’m the only one who is confused, I feel it’s embarrassing!”
What makes a class interesting?
“A teacher being enthusiastic and passionate about what they teach.”
“Integrating life stories of theirs into the lesson.”
“When teachers throw in jokes when speaking.”
“Tasks where we are encouraged to get involved and experience first hand learning.”
“Interactive things where students and teachers interact and ask questions together.”
“Practical tasks, kahoots and engaging learning activities.”
“Interactive, fun activities that allow you to express your creativity.”
“Having the ability to talk and share answers.”
“Class discussions.”
What makes a class less enjoyable?
“When our teacher doesn’t explain things clearly.”
“When the teacher has not engaged the class.”
“When everyone is talking and the teacher doesn’t do anything.”
“When there’s no respect within the classroom and the teacher is not controlling the 
situation to create an environment where people are able to work.”
“Teachers who just teach the work and don’t help us understand it.”
“Talking for two minutes to the class and then just setting questions to complete for the 
next lesson. Not only is this confusing as the class hasn’t really been taught the information, 
it is uninteresting for the class and makes people dislike the subject. While completing 
tasks like questions are important, I think it would be better for this to be left for the end 
of the lesson or even homework, and for the classes to be spent discussing the material, 
taking notes, and understanding. I’ve seen in certain classes that, when this happens, more 
students will be interested and willing to shut their laptops and focus. If the whole class is 
engaged, I think the subject becomes not only much more enjoyable for all students in the 
class, but for the teacher too.”
“Lots of answering questions from text book/lots of writing.”
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• “You did a great job last night girls! 
I have had lots of comments and 
an email stating how powerful 
the presentation was, and how 
well you two presented. Someone 
told me that when that was done 
in another school, staff walked out 
of the presentation. You delivered 
it sensitively and with such good 
faith that the message was taken 
seriously.”
This overwhelmingly positive 
response was not just confined 
to the quotes above. Over 20 
different teachers, some of whom 
I am unfamiliar with as well, 
congratulated me personally to say 
how well they believe we spoke 
and how much they valued and 
benefited from the presentation. 
Current directions
From this College staff meeting, the 
Genazzano SRC are now working 
towards ensuring the collated data 
is made accessible to all staff and 
students, in a simple and reader-
friendly format, and so ensuring 
that this highly valued research is 
integrated through all facets of our 
College. 
We also are currently now in 
the midst of writing Genazzano 
FCJ College’s Student Voice Policy, 
with the aim for it to be formally 
implemented in 2018, as well 
as working towards appointing 
students to various College Boards 
and Committees. These goals are 
ambitious, but certainly achievable, 
and well underway to be a success 
in 2018 due to the avid and active 
support for our Student Voice 
Team Leader, Ms Katrina Wheaton, 
our College Principal, Ms Karen 
Jebb, and the team on the Catholic 
Education Melbourne Student 
Voice Reference Group. 
Overall, the staff presentation 
was an astounding success and 
was such a great opportunity to not 
only endorse, but actively be a part 
of implementing student-driven 
change, which will only benefit 
student learning, and thus the 
teaching profession in the future. 
Miranda Hojok
Student Voice Prefect 
Miranda.Hojok@genazzano.vic.edu.au
How do teachers support your wellbeing?
“Asking if I am okay and it’s also good when they ask about my life that doesn’t involve 
school.”
“They ask how I am feeling and how everything is going. They offer support and come 
to agreements with school work based on certain circumstances if something wrong has 
happened. They care and ask if you need help and are willing to help when you reach out.”
“They guide me and help me understand the task.”
“Majority of my teachers are really aware with the students in their classes and seem to 
recognise when we aren’t ourselves and will support us in that way.”
“If I am in one of my classes which is slightly oversized, that can make teachers easily stress 
and also they forget about personal learning issues and also mental wellbeing of a student. 
But this can also be the case when the teacher focuses on the children that are doing no 
work or the ones that they know are going to achieve high marks.”
“They know that we have lives outside of school.”
“They create an open relationship so that trust can go both ways.”
“They always makes us feel happy and if we don’t feel well, they will always look after us.”
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Sacred Heart College Geelong, Vic
Staff Student Representative Council
The Sacred Heart College Staff Student Representative Council (SSRC) aims to develop and enhance the leadership skills and 
qualities within our college community. At Sacred Heart College, 
Geelong we encourage our students to grasp all opportunities to 
allow them to enhance and develop the leader within them, so they 
can implement these skills as future leaders throughout their journey 
through life. 
Sacred Heart College creates 
leaders who display skills in negotiation, 
compromise, show confidence and act 
as role models to live out our mercy 
values, in a just and merciful manner. 
Sacred Heart College understands the 
importance of empowering our leaders 
to embrace and undertake the formal 
leadership opportunities offered within 
our local and wider school community. 
SSRC Structure
There are 68 SSRC students in total. 
In Years 7 to 11, the SSRC leaders are 
nominated based on the following 
process: nomination forms are submitted 
and each applicant creates a leadership 
poster. Staff and students then vote. 
The Year 12 SSRC Leadership process 
is much more rigorous. There are several 
different stages:  Leadership credentials 
are assessed through response to an 
application form with consideration of 
house points including those achieved 
over several domains, previous leadership 
experiences and Mercy Leadership 
Certificate completion. There is then 
an interview with the College Principal 
and Student Leadership Coordinator, 
the presentation of a Speech to the year 
level, and finally voting by both staff and 
students.
The SSRC has 17 different 
subcommittees including the three 
College Captains. These committees 
work together to achieve common 
goals in relation to their committee’s 
targets, whilst acting as a voice for others, 
reflecting the values and contributing to 
the SSRC as a whole. 
These subcommittees have 
included: 
Contemporary Learning 
These leaders redesign learning, bring 
forth alternate pathways of learning 
catering for all learning types, find ways 
to promote collaborative approaches 
and how to support the academic and 
social growth of our students. 
Social Justice and Faith and Spirituality
These leaders have a willingness and 
passion to give back to those less 
fortunate. They form connections within 
our local community to benefit the life 
of others and raise awareness of social 
injustices within the world, becoming 
active participants in the solution. 
Fire carriers 
These leaders aim to close the gap 
between indigenous and non-
indigenous Australians, whilst 
acknowledging the traditional owners 
of our land. They inform our college 
community of the many ways to close 
the gap and reconcile as one.
Sustainability 
These leaders understand the 
importance of protecting our wider 
environment, but more precisely our 
College environment. They identify ways 
students can be more sustainable and 
encourage others to think about the 
future and address the environmental 
issues.
Health and wellbeing 
These leaders raise awareness of current 
challenges that impact on our students’ 
physical, social and mental health, while 
also offer suggestions and solutions to 
address these challenges. They promotes 
ways to connect our year levels and run 
initiatives that teach us the importance 
of taking care of ourselves and others’ 
health and wellbeing. 
College Captains 
The Year 12 College Captains demonstrate 
a commitment to our Mercy Values and act 
as a voice and role model to others. They 
uphold and promote a positive image 
through actively attending numerous 
events, take pride in our College and 
show an immense commitment to both 
staff and students. 
Year Level Leaders 
These leaders represent and lead the 
students from their year level. They 
organise numerous activities, raise issues 
and awareness to their year level and co-
ordinator for discussion. They also take 
part in broader decision making, act as 
positive role models and help organise 
and run year level assemblies. 
Sports Captains 
These leaders have a strong passion and 
drive in the area of sports. They act as a 
role model for others whilst encouraging 
active participation in a field of passion - 
Sports. They carry pride in the College and 
hence their actions in active participation 
on Athletics and Swimming Sports reflect 
this. They assist in organising themes for 
Swimming and Athletics to coordinate, 
run and write cheers. They assist in the 
overall preparation of our activity days.
Art Captains 
These leaders have a strong drive in 
the Arts and work together to come 
up with themes for our Mercy Arts Day. 
This day recognises that Mercy and 
Art are intertwined and that there is a 
subtle beauty in both. They write chants, 
coordinate activities and encourage 
active participation in a field that they 
love - the Arts. 
Deputy Captains 
These leaders are a support system for 
the Year 12 SSRC. Their role is to assist the 
House Captains with themes, but also 
support the College Captains. They act 
as role models for their peers and carry 
a great amount of pride in their College. 
Deputy Captains come up with initiatives 




These leaders are in Year 11 and act as a 
support network for the Year 12 SSRC and 
Year 11 SSRC. They help to get messages 
across to other year levels. They run 
initiatives that support their year level 
and encourage active participation in the 
school. 
At the beginning of each school 
year, we gather as a large group to bond 
and collaborate, working towards 
ways to implement initiatives, goals 
and strategies. This is known as our 
leadership formation day and occurs 
annually for the elected leaders. 
SSRC Initiatives
A vast array of initiatives are undertaken 
across the school year. Some of the 
initiatives that have taken place in 2017 
have been a curriculum lesson run by the 
College Captains relating to what mercy 
is and how we can be more merciful 
in our daily lives. The College Captains 
also created the Sacred Heart school 
magazine The Eagle, which incorporates 
effective study habits, what the SSRC 
has accomplished and some enjoyable 
activities for the students to keep them 
engaged. The College Captains also did a 
2017 School Captains: 
Eibhlis Moore, Alexandra 
Marshall and Caterina Monea
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tremendous job of running whole school 
assemblies that acknowledge student 
and staff achievements, whilst allowing 
the whole school to come together and 
celebrate the people in our community. 
Initiatives from other sub committees 
include running open mic sessions where 
students can showcase their talent for 
singing or dancing and as a way to 
promote health and wellbeing. This is 
generally run by the Health and Wellbeing 
Committee. The Contemporary Learning 
leaders also began the SHC News series, 
being privileged enough to interview 
a Finnish exchange student about how 
curriculum varies across the globe. The 
videos incorporate a series of informative 
information based upon the requests of 
students. 
The Winter Ball is run annually for 
Year 12 students across all four Catholic 
schools in the Geelong region. Sacred 
Heart, in conjunction with these schools, 
budgets, contacts and plans for the 
evening to ensure that it is enjoyable for 
all Year 12 students. The College Captains 
play a crucial role in ensuring that our 
school gets a say in the evening whilst 
proposing alternative solutions to benefit 
all the schools. 
Extra information about each 
subcommittee follows: 
Contemporary Learning 
• Prepared a presentation for a parent 
information evening about Canvas, 
our Learning Platform, which allows 
us to create learning sequences, 
grade on-line and off-line, connect 
with reporting, provide electronic 
feedback from teacher to student 
and parents, generate discussion 
and flip our classrooms
• Made informative videos shown at 
assemblies about the Finnish school 
system  
• Organised the SHC News 
• Promoted the parents’ information 
evening   
• Promoted the different styles of 
learning (kinaesthetic, auditory, 
visual, etc) through presentations 
Social Justice and Faith and Spirituality 
• Sold soup on Tuesdays to raise 
money for the homeless 
• Swimming sports: hair braiding 
and nail painting to raise money 
for Caritas
• Athletics Day: face painting, lucky 
dips and tattoos  
• We have been raising money for 
charity through above activities 
Fire Carriers  
• Organised activities and initiatives 
for Close the Gap Day, Harmony 
Day, NAIDOC week, Reconciliation 
Week and National Sorry Day
• Exchange students from Jabiru, NT
• Indigenous education stall on open 
day 
Sustainability 
• Attended meetings with mentoring 
teacher, Mr Campbell
• Added more plants around the 
school including research, proposal 
and contact with Bunnings 
• The greenhouse
Health and Wellbeing 
• Running open mic sessions 
• Assisting with the planning and 
running initiatives on R-U-OK day
College Captains
• Implementing a Living Mercy 
lesson
• Initiating school magazine
• Running assemblies
• Organising Year 12 Winter Ball 
fundraiser (with the other three 
Geelong Catholic schools) 
• Making promotional videos at 
assemblies 
• Attending events and meetings 
Year Level Leaders
• Run year level assemblies
• Create year level initiatives  
• Raise money for their year level 
charities 
• Attend lunchtime meetings 
• Act as a supportive body for their 
year level
Recently we won the VicSRC 
Secondary School SRC of the Year 
Award. The award recognises a Student 
Representative Council (SRC) that has 
created a change identified by students 
through engaging with decision-making 
processes at school. This was a very 
rewarding experience as it recognised the 
commitment we have made as leaders 
within our school community. It has 
inspired us to continue to strive towards 
our future endeavours as the leaders of 
today. 
It has empowered us to believe that, 
even as students, we can make a change 
and be a voice, to set an example for the 
future leaders of our College. 
Finally, we would like to thank our 
2017 College Captains Alexandra Marshall, 
Caterina Monea and Eibhlis Moore for the 
hard work, dedication and commitment 
they put into leading Sacred Heart College 
in a professional and merciful manner. 
They inspired all of us to create change, 
be a voice for others and reach our full 
potential. They have given many students 
the confidence to strive as future leaders 
and challenged them to want to make a 





For more information  
contact  the SSRC support teacher:
Casee Honan 
chonan@shcgeelong.catholic.edu.au
All about Student Action Teams, including some  




A brand new experience: 
The SRC and Student Voice
I’m a student from Vietnam currently studying at Braybrook College in Year 10. I’ve been studying here for around two years. My 
involvement in Braybrook College has completely changed my ideas 
about the role of students in school:  that students can defi nitely 
contribute to make changes to their community...
To me, being an international 
student in Victoria is a great chance 
for me to learn new things, not 
only interesting knowledge written 
in textbooks, but also essential 
knowledge in real life. Specifi cally, the 
journey of studying abroad helps me 
to realise that school is not all about 
stressful things like tests, assignments, 
exams and A+ results. 
In fact, our perspectives are 
changing over time to support the 
idea of a healthy school life. School 
should be about a mixture of having 
good study habits, and collaboration 
between pupils and teachers which 
would absolutely boost students’ 
opportunities to overcome obstacles 
and to achieve their goals. 
So where does this idea of collaboration 
come from? Whose responsibility is it?
Personally, I believe the SRC plays a 
key role in building students’ confi dence, 
independence and problem-solving skills. 
I was very impressed with the active and 
productive students participating in 
decision making at Braybrook College. 
I heard of the SRC at the end of last 
year, and I thought it somehow could be 
enjoyable and an interesting activity to 
be involved in, but I kept procrastinating 
because I was shy and insecure. I thought 
the SRC was only for leaders, or talented 
individuals. 
However, new international students 
arrived at my school and luckily, many 
of them then keenly participated in the 
school’s activities. Interestingly, two of 
them are my best friends now. We share 
the same habit, which is going to the SRC 
Portfolio meeting every Wednesday. 
Up to this point, for those who feel 
they relate to the situation that I was in, I 
recommend you guys to just relax, open 
your mind, say ‘Yes I can’, and do it. Or 
maybe you can ask your friends to come 
with you. The SRC is the community for 
us, meaning that we are all a part of it - so 
feel free to join. And you don’t know what 
opportunities or lessons that you would 
get behind that door. So why not go for 
it? 
What the SRC does
Now let’s make it clear about the SRC and 
what it does!
The SRC is run by the students 
for students. All who wish to join in 
are welcome. All decisions made are 
discussed and voted upon carefully and 
thoughtfully by SRC members. 
At my school, there are fi ve SRC 
portfolios: 
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Education and Maintenance focuses 
on students’ perspectives of education, as 
well as providing ways of updating and 
improving school facilities. We believe that 
each individual has unique perceptions 
on learning, teaching and schooling. 
Therefore, we highly encourage students 
to have their voices heard in discussing 
decisions that they are infl uenced by.
Wellbeing helps students to seek 
teachers’ support as well as to address 
issues around the community through 
a range of activities, programs and 
organisations. In addition, our aim is not 
only to develop connections between 
the school and the students but also to 
encourage a positive and friendly school 
environment.
Social events works on organising 
activities and events for students from all 
year levels to interact with each other.
Fundraising aims to contribute a 
part for the school as well as the global 
community in fundraising money as well 
as supporting charities by holding events 
around the year in which the students 
participate. 
Environment’s goal is: “To preserve 
and maintain balance in the environment 
in which we grow, work and learn.”
In every meeting, the SRC Portfolio 
Heads bring in the new topics and issues 
happening around the school as well as 
in the local community. We discuss these 
and then our ideas are noted down. After 
that, those ideas will be examined by 
the SRC Executives and fi nally, a Student 
Voice Platform is formed where our ideas 
are put together. This makes the students 
feel very valued and proud after being 
involved in the process. In addition to 
this, I’m looking forward for the fi rst year 
of students having full voting rights on 
the School Council which is an exciting 
event!
Why it is important
It’s important and meaningful that we 
have a say in our school since we are 
“the biggest stakeholders in the school 
community.” Student voice plays a 
crucial role in establishing stronger 
teacher-student relationships, starting 
with students providing constructive 
feedback for teachers on unit plans, 
rules, expectation, teaching methods, 
learning styles and so on. For example, at 
the start of the year, my English teacher 
made it clear about the classroom’s 
rules which are being respectful and 
remaining on our best behaviour during 
class time. Because all individuals have 
their unique perspectives on learning, 
we often vote to choose our focus, topics 
and class settings for the lessons in order 
to ensure all students are engaged. 
In addition, there is a large degree of 
variation in learning performance among 
any group of students which requires 
diff erentiating the curriculum in order to 
develop better learning outcomes for the 
students. 
In Vietnam, students aren’t usually 
involved in decision-making activities due 
to the culture of education there. It centres 
on developing knowledge and academic 
skills more than building leadership skills 
at the early stage. Australian education, 
on the other hand, focuses on helping 
students comprehensively with social, 
academic, leadership skills and life skills at 
an earlier age.
As I said, my involvement in Braybrook 
College has completely changed my ideas 
about the role of students in schools. 
Students can defi nitely contribute to make 
changes to the community.  I really enjoy 
being a member of the SRC community 
since they are absolutely supportive and 
an amazing team to work with. It’s also 
a place where I feel very welcome and 
comfortable to contribute my ideas too. 
I’m going to visit my family in 
Vietnam for the upcoming long holiday 
after spending all my eff orts as well as 
hard work for studies this year. After that, I 
will come back Australia and start the fi rst 







Remembering Dr Jane McGregor
I first met Jane McGregor as her external PhD examiner. Her thesis was both thorough and creative, taking an 
innovative view of the ways in which teachers in one 
school occupied various spaces: social, professional 
and temporal. This research subsequently appeared in 
refereed journal articles and is cited as seminal work in 
the field of spatialities in education. 
Jane, together with Michael Fielding, 
Bridget Somekh and I successfully applied 
for an ESRC seminar series that critically 
interrogated pupil voice. Jane represented 
the National College for School Leadership 
in the bid, and took an active part in not 
only organising one of the four seminars, 
but also ensuring that we university-based 
partners always involved teachers and 
students. Jane was enthusiastic about and 
supportive of the publications that resulted 
from the series, ensuring that teachers and 
schools knew about them and that the 
NCSL took account of our discussions.
I subsequently worked with Jane 
on the Creative School Change project, 
funded by Creative Partnerships. Jane was 
one of four researchers whose job was 
to conduct initial case study visits to 40 
schools, followed by more intensive work 
in 12 of them. Jane was responsible for the primary data collection over 
three years in four of these 12 schools. I remember visiting a school on the 
south coast with her in the second year of the project. With characteristic 
generosity, Jane invited me to stay with her overnight and then drive to 
the school the next day. We had some fun working out how to get the 
GPS working, with both of us seemingly incapable of getting the rather 
grating guidance to stop, even when we arrived in the school yard. 
This particular school had done some exciting pupil voice work 
in the first year and Jane was very keen to see how it had progressed, 
but conversations with the lead teacher had already suggested that the 
work had stalled. Our first day saw us both spending time shadowing 
two separate groups of students around the school. This proved to be 
an important, but depressing, experience and we spend a great deal 
of time that night pacing the pier, trying to make sense of what had 
happened in and to the school. Disappointingly but not surprisingly, the 
school changed course the next year, giving up pupil voice and creativity 
in favour of more conventional quick fix methods to improve their exam 
results, something Jane and I often discussed. This was an important 
reminder of the ways in which pupil voice initiatives can be marginalised 
by policy pressures that are conservatively interpreted.
I know that I speak for other members of our project team – Chris 
Hall, Ken Jones, Lisa Russell, Ethel Sanders and Nick Owen – when I say that 
our research project benefited hugely from Jane’s insights and grounded 
perspectives, her quick wit and open, collaborative spirit. 
I saw Jane on and off over the ensuing years and was saddened to 
see her failing health. I enjoyed seeing her Facebook posts of her travels 
and the occasional exchange about exotic locations and the sad state of 
British politics. I am sure I am among the many who are shocked to hear of 
her passing and so very sad to know we will not see her again. 
We will however always remember her contributions to our lives 
and work. Pupil voice has lost a passionate advocate, an insightful 
commentator and a knowledgeable friend.
Pat Thomson
It is with great sadness that we offer this tribute to the work of Jane McGregor, who died recently.
After a highly successful career as a secondary school humanities 
teacher and Head of Department, Jane became an equally successful 
teacher/researcher working in a range of professional and academic 
institutions including the National College for School Leadership, the 
University of Cambridge, London University Institute of Education, the 
Open University and a number of Local Education Authorities in England.
Stretching well over a decade, her contribution to the 
field of student voice has been energising and distinctive. 
Jane was a key figure in the National College for School 
Leadership Networked Learning Communities team where 
she continued her research on and development of student 
voice and teacher learning. She worked and published 
with key actors responsible for changing our perceptions 
of professional development and the value given to it. Her 
collaborations and enthusiasm were memorable.
At the heart of her eloquent, enduring championing 
of student voice lay her work on spatiality that drew on her 
PhD supervised by Doreen Massey at the Open University. 
Both Jane and Doreen contributed to the Spring 2004 
Special Issue of Forum (Vol 46 No 1) on ‘Space in Schools’, 
which Jane guest edited. In the next decade Jane went on 
to apply some of those radical insights to the burgeoning 
field of student voice. Indeed, the need to understand the 
variety and significance of different kinds of space in which 
young people and adults can learn with and from each other 
remains a central strand of innovative work in the field.
Ten years later in the same journal, reflecting on international 
progress in student voice, Jane fittingly honours and celebrates Roger 
Holdsworth’s pre-eminent contribution through his remarkable journal 
Connect, and in her introductory remarks on Roger’s article: ‘Spaces for 
Partnership. Teach the Teacher: student-led professional development 
for teachers’ Forum Vol 56 No 1(2104) pp 67-78, applauds the way he 
‘explores the structural conditions necessary for authentic discussion and 
reflects on the spaces that need to be created and nurtured for genuine 
and productive dialogue between teachers and students.’
An enthusiastic supporter of the Learning Without Limits 
approach (https://learningwithoutlimits.educ.cam.ac.uk/) dedicated 
to developing approaches to teaching and learning that do not rely 
on determinist beliefs about ability, Jane’s guiding values as a teacher 
and as a researcher were always inclusive and emancipatory and 
led her in recent years to exciting, innovative approaches in mental 
health services focusing in particular on the development of Recovery 
Colleges. Very much in line with her work on student voice, Recovery 
Colleges develop co-produced and co-facilitated courses, peer 
support and the development of social networks.
Her passing is a great loss. I shall miss her friendship and intellectual 
companionship. Generously and genuinely interested in her colleagues’ 
work, she approached challenges with enthusiasm and determination 
and brought with her a contagious sense of excitement and sparkle, 
due in no small part to a deeply creative irreverence. A champion of 
student voice and its international development, her contribution was 
distinctive, progressive and life-enhancing. Quietly but crucially involved 
with the recent annual series of Cambridge University international 
student voice conferences, her warmth, compassion, openness and 
sense of fun will be fondly remembered and sorely missed. 
Michael Fielding
Footnote: My thanks to colleagues and friends who have offered 
their own memories and reflections which have helped to shape this 




Sport education through a 
student voice lens 
Recently, I have reflected on my previous role with Aussie Sport, a national program that promoted opportunities for young people 
to be active, and the increasing momentum for student voice across 
the curriculum.
Through the 1990s, as a sport 
education consultant, I worked alongside 
teachers to promote sport as a positive life 
choice for young people and a way to build 
leadership skills and make connections 
with their community.  Students were 
encouraged to participate in a wide 
range of sports and develop fair play, 
game strategies and the organisational 
skills required for competition. 
Sport education 
The notion of ‘education through sport’ 
was addressed in Daryl Siedentop’s 
signature work, Sport Education (1994) 
and research conducted by Dr. Ken 
Alexander (Edith Cowan University Sport 
and Physical Activity Research Centre) 
that led to the development of  the 
Sport Education in Physical Education 
Program (SEPEP).
Siedentop proposed an extended 
season of sport as part of their Physical 
Education (PE) and a meaningful sport 
experience based around students 
learning to plan, play and coordinate 
in a sport competition. This model saw 
students taking on leadership roles 
such as umpire, coach, manager and 
administrators in sport through their 
timetabled PE. SEPEP aimed to engage 
young people in game strategies and 
develop an appreciation of the rituals 
and conventions of sport, other than 
just being a player.
Given the emphasis of today’s 
Australian curriculum and the general 
capabilities that promote technologies 
and reasoning, ethics and decision 
making across all subject areas, this 
model may not seem so revolutionary. PE 
and Sport however, it should be noted, 
was often delivered through a didactic, 
skill mastery pedagogy, where students, 
particularly the less skilled, were often 
disengaged. This new multi-dimensional 
approach recognised that everyone can 
contribute to their sport experience 
and, by combining PE and Sport, we can 
develop not only 




Around the time SEPEP was introduced, 
“game sense” and tactical awareness 
through play were also being promoted 
in schools and clubs.  A key advocate 
was Rod Thorpe of Loughborough 
University who, on a visit to Australia, 
challenged coaches and teachers to 
adapt their coaching style for more small-
sided games. Athletes were presented 
with challenging situations and asked 
to make game decisions, use strategies 
and innovation. Through Games Sense*, 
coaches and teachers would become 
facilitators for learning and engage 
students in skill development through 
questioning, problem solving and 
cooperative game play. 
Through these initiatives, students 
assumed increased ownership and 
responsibility for their sport experience. 
These pedagogies became the forerunner 
for the more inclusive practices of 
today, where PE teachers develop a 
holistic physical literacy integrating 
social engagement, purposeful skill 
development and cognitive, physical 
and psychological capabilities through 
physical activity. 
* For a contemporary view of the game-
centred approach to skill development 
and explicit teaching of social and 
management skills within physical 
education, visit Shane Pill’s blog at ACHPER: 
http://ow.ly/56OU30gGnaw




1 Introduce concept, leadership roles and 
selection process.
2 Game skills. Review/agree modified rules and 
competition structure e.g. teams, rules,  
student roles and game format.
3 - 4 Teams announced, teacher-led skill 
development, modified games.  
Preseason games. Review of rules.
5 - 6 Team training. Prepare for coaching,  
umpiring and match day organisation.  
Small sided games.
7 - 9 Premiership season
10 Culminating event, finals, end of season 
celebration, awards.
DUTY ROLE
• Referee, timekeeper, equipment officer, first aid 
officer, scorer. Each has a detailed role description.
TEAM ROLE
• Sports board member, captain, coach, trainer, 
publicity officer. Each has a detailed role description.
PARTICIPANT
• All students are members of a team with 
responsibility for the competition.
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Reflections
As a teacher at an international school 
in Sharjah in the United Arab Emirates in 
the early 2000s, I was able to introduce 
the ‘sport education’ model and ‘game 
sense’ approaches to learning in PE. There 
I saw firsthand the importance of peer 
group affiliation and students’ capacity 
to understand abstract ideas about game 
play and physical activity. 
More recently, as an Education 
Officer in the Catholic Education 
Melbourne’s Student Wellbeing Unit, 
I have contributed to the promotion 
of student voice and opportunities to 
build student leadership, ownership and 
engagement in their learning. 
Seeing students so positively 
engaged in their learning, contributing to 
their classroom practice and sharing ideas 
with their teachers in open and genuine 
conversation has given cause for me to 
reflect on the intentions of student voice 
and its application for PE and Sport.  
These intentions can be summarised 
under three broad headings:
• Feedback: students reflect on 
their contribution to their team 
affiliation and whole group, leading 
to improved learning outcomes, 
individually and collectively.  
• Engagement: as active participants 
in all aspects of the sport season, 
students are invested in their 
learning and, through their shared 
knowledge and understanding of 
sport, able to contribute as agents 
for change and the improved sport 
experience for all. 
• Purpose: the sport education model 
provides a structure for teachers 
and students to co-construct their 
season, and explore unknown 
outcomes and the purpose of sport 
education as partners for learners.
Research 
Given this focus on student voice, I’ve 
wondered how I may have adapted my 
own teaching to be more inclusive and 
engaging for students and better address 
those student voice intentions. 
An approach to student engage-
ment, the Student as Researcher’s 
model, comes to mind. Trialled in a 
number of Victorian Catholic schools in 
relation to learning and child safety (see 
Connect 219, June 2016), this process for 
student voice is designed to seek student 
feedback about their unique perspectives 
on learning and the issues that affect 
them. Through this process for voice 
and reflection, we are able to encourage 
students to appreciate the value of being 
active and better understand how their 
knowledge and skills can contribute to 
their school and community. 
As an example, research questions 
that go beyond individual outcomes 
toward a shared responsibility for learning 
and community engagement could 
include:
• what do we enjoy most about being 
active in this class?  (feedback) 
• qualities I value in a PE teacher are...
• what skills do you need to develop 
as a player, coach or umpire? 
(engagement) 
• what are my/our strengths in PE?
• how can I build on these attributes 
at school/in the community?
• how can we assist everyone to be 
more active?  (purpose) 
• when are we at our best in sport?
• how can our sport program be more 
inclusive?
As a former teacher of PE and Sport 
and recognising the benefits of students 
as partners for their learning, I would find 
it exciting to engage with young people 
as co-designers and co-creators for their 
school sport experiences. There is a great 
opportunity for teachers and students 
to influence personal and community 
participation as advocates for physical 
activity and it might just begin with some 
practical research questions. 
Doug Sandiford 
Education Officer 
Student Wellbeing Unit 
Catholic Education Melbourne 
dsandiford@cem.edu.au
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It is also interesting to see the 2014 article: Student Voice in Creating Essential Agreements, by Andrew Vasily. 
This can be found at his blog:  
http://ow.ly/D1lu30gVYzI. 
Andrew’s description of his 
consultation with students 
provides a practical example 
of one way of incorporating 
student voice into a Physical 
Education classroom 
(including Andrew’s 
experiences in Phnom Penh, 
Cambodia and Nanjing, 
China).
Student Voice in Creating Essential Agreements
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VicSRC Student Voice 
Workshops Return in 2018
The VicSRC is hitting the road and journeying across the state again in 2018! No matter where you’re from, this is your 
chance to get involved, get your voice heard and explore the 
best strategies for making a change in your community.
What are Student Voice 
Workshops?
Student Voice Workshops (SVWs) 
help you to work collaboratively to 
tackle the ‘how’ of student voice 
and agency. During workshops 
participants collaborate, co-create 
and spark practical strategies 
to transform their schools and 
learning environments. 
Workshops will be run throughout 
Term 1 and Term 2, at schools, local 
halls and council buildings across 
Victoria. This gives every Victorian 
student a chance to explore how 
to use their voice for positive 
change in their community.
What’s diff erent in 2018?
The 2018, SVWs will off er separate 
Primary School and Secondary 
School sessions.
A day long secondary school 
workshop will be off ered and a half day 
primary school workshop will be off ered in 
the same region/area. By off ering specifi c 
primary and secondary sessions, the 
workshops will allow groups to focus on 
specifi c topics, situations and structures 
relevant to their school level.
What about teachers?
The VicSRC will also off er a teacher 
Professional Development session 
to explore strategies to engage and 
support student voice, with advice on 
how to take it to the next level at your 
school.
And then ...
After the Term 1 and 2 workshops, we’ll 
come back in Terms 3 and 4!  We’ll check in, 
share the actions that schools have taken, 
the changes that schools have made and 
provide new strategies and resources for 
ongoing change. The workshop could be 
at the same host school or an alternative 
location.
Where are workshops in 2018?
Areas are not locked to participants; 
you don’t have to come to your closest 
workshop, but are welcome to travel to 
any workshop that is most convenient 
to you. However workshops will be in 
all regions, and enable you to meet and 
work with local schools:
Mildura [Mallee]







North Melbourne [Western Melbourne]
Emerald [Outer East Melbourne]
Keep an eye out for announcements on 
dates and set locations, and for registration 
details: http://ow.ly/MMm430gBW2u
For more information, contact the 
VicSRC Event Offi  cer Kat Daymond: 
events@vicsrc.org.au
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October and November have been epic for Teach the Teacher this year!  What really struck 
me was the diversity of the schools and students 
that I was privileged enough to spend time with.
and learning, authentic teacher ‘listening’, 
and teacher rapport with students.
The students at Hester Hornbrook 
Academy, a flexible learning school run 
out of Front Yard in the CBD, decided to 
do some further surveying to identify the 
topic for their professional development 
session. I headed back there three more 
times in November to join in as the 
students began to put together their 
professional development session for 
staff. After much discussion, they decided 
to look at directed versus self-directed 
learning. Can’t wait to see how they go 
with this next year. 
At Seaford Primary School, I 
facilitated a ‘next steps’ workshop with 
the Grade 5s there, who had already run 
their professional development session 
with teachers. They started to plan action 
to raise money to buy a laptop for the 
Grade 6 class in 2018!
St. Anthony’s Primary School 
in Noble Park had some very fruitful 
discussions with teachers during their PD 
Teach the Teacher  across Victoria: 
October-November, 2017 Travelling across the state, Teach the Teacher Project 
Officer Melanie Gaylard facilitates primary and 
secondary schools through the Teach the Teacher 
program, first by giving students the tools to develop 
a PD session, then helping to drive change. Melanie 
writes here about her October and November 
adventures.
The students from Edenhope 
College P-12, way out in west Victoria, 
wanted to talk to their teachers about 
delivering the curriculum in different and 
engaging ways. They were so lovely and 
really looked after me! I was treated to a 
delicious lunch and even got some gifts! 
#spoilt
Oh, and I got to see a giant Koala on 
the way there too: no big deal.
“I really liked the way you spoke to 
us like adults and not as if we were 
students and you were the teacher. I 
enjoyed spending the day with you.”  
(Year 9 student, Edenhope)
At Bendigo South East College, 
a Year 7 to 10 school, the group had 
collected some fantastic data and 
chose to look at student-teacher 
relationships. Their specific focus was 
on communication channels, teaching 
and learning, and teachers ‘knowing’ 
students. Our own amazing student 
Executive member, Alyssa, was part of 
the group as an SRC member there! (see 
photo below)
The large and passionate SRC 
at Cranbourne Secondary College 
also chose to look at student-teacher 
relationships, with a focus on teaching 
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and decided to embark on a campaign 
to design and create new and revitalised 
learning spaces with support from local 
businesses. 
River Gum Primary in Hampton 
Park were buzzing with the excitement 
when I arrived for their ‘next steps’ session. 
They had recently run their PD and had 
great conversations with their teachers 
about engagement, achievement and 
wellbeing. They developed a series 
of actions, considered the challenges 
to achieving them, and brainstormed 
solutions to these challenges. Such a 
productive morning!  
In late November, I trekked back to 
Robinvale on the Murray to talk next steps 
with the amazing SRC crew there (bottom 
photo this page). They had what sounded 
like a fascinating PD with their teachers, 
discussing student wellbeing and 
bullying. They’ve chosen to run an event 
next year where teachers and students 
will be provided with opportunities to 
get to know each better and learn more 
about each other’s cultures. 
And last but not least, our Comms 
Officer, along with VicSRC super student 
Executive member, Cohen, came with 
me to St. Catherine’s Primary School in 
Moorabbin.  Cohen came to learn more 
about the Teach the Teacher program 
and provide me with some feedback. He 
shared some excellent insights and got to 
help out as a ‘big kid’ - the adorable way 
he was introduced to the students by 
their teacher! 
We are filming for an upcoming top 
secret comms project and we returned 
late November to film their actual PD 
(right). The students did an incredible job 
and it was actually the first time I got to 
see a PD in action! 
The students at St. Catherine’s 
were also asked what sort of world they 
wanted to create. Some of the responses 
were:
“Everyone loves each other and 
peace. Everyone respects our 
environment.”
“A good world that is safe and 
adventurous and has great creative 
people in it.”
“Everyone feels safe and 
comfortable and everyone gets to 
have a say.”
 So good! 
That’s a wrap for October and 
November!
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VicSRC Executive members present at conferences
Executive members of the VicSRC have recently been ‘front and centre’ at state and national community sector conferences.
No panel on youth work and youth 
engagement would be complete without the 
inclusion of young people, and in October 
VicSRC Student Executive members were front 
and centre.
YACVic Front + Centre
Rubbing shoulders with the best in youth 
work, aff airs and engagement, Aayushi Khillan 
and Alyssa Lai sat on the panel for ‘Youth 
engagement: once more, with meaning!’ at 
the recent YACVic Front + Centre conference. 
The panel discussed the meaning 
of youth engagement and how we can 
successfully work alongside young people and 
support their active participation in programs 
and communities.
Aayushi and Alyssa emphasised the 
importance of authenticity in youth work and 
also took the opportunity to share the VicSRC’s 
approach to participation and governance, 
which was well received across the panel.
They later refl ected: “It was an honour to 
sit on the panel and enhance our understanding 
of meaningful youth engagement. As the future 
leaders of tomorrow, it is important that we begin 
to take charge of our community involvement 
and bettering the world in which we live in.
“I felt recognised, wanted and as a respected 
individual - not just a teenager. That feeling is 
beyond incredible.”
The panel itself was a strong example 
of how including young people not only 
makes for a truly representative and thought 
provoking discussion but also enriches the 
experience for everyone involved.
Shaping the future we want: What 
will Australia look like in 2030?
Student Executive members were again called 
upon to express their opinions on education 
at the ACOSS National Conference in 
Melbourne, held in partnership with VCOSS.
Mia Sherman, Cohen Saunders, Wren 
Gillett and Bri Hines attended the conference 
and, as youth representatives, explored what 
education might look like in the future.
They were more than just guests at 
the event, but, as young people who are 
recognised by many within the sector as 
leaders in the representation of student 
voice, the students had key roles in the 
discussions.
As rural students, Cohen Saunders 
and Bri Hines facilitated the Shaping the 
future for rural and regional communities 
panel. The discussion covered employment 
and the change in industries in rural 
communities along with collaboration 
between community and schools.
 Cohen refl ected later: “One of the 
main messages I took from this panel was 
that, if you believe in something important, let 
people know! And go to them!”
Wren Gillett also facilitated and led 
discussion on a panel around: The future 
of work: Is it already here? that explored 
emerging trends in the future of employment 
and whether young people will be faced 
with narrow job markets or be adaptive to an 
abundance of fl exible job options.
Their contributions were acknowledged 
by VCOSS CEO, Emma King, who spoke highly 
of their work:   “I’d like to particularly recognise 
and thank secondary school students Cohen, 
Bri, Wren and Mia from the VicSRC. These 
impressive young Victorians were not mere 
spectators, but helped deliver workshops and 
breakout sessions (on workforce development 
and engaging regional communities).”
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Meet some VicSRC Executive 
2017-18 Members 
Tiff any Yang
Hello, I’m Tiff any a 17 year 
old student from Mount 
Waverley Secondary College. 
I’m in Year 11 while working 
part time. I’m very passionate 
about creating change to 
the education system and 
empowering the voices 
of students of all ages and 
situations.
The election onto the new 
Executive team will be my 
fi rst and a stepping stone to 
creating that change working with many other passionate 
and diverse people. I hope that I can successfully fulfi l the 
role like others before me. I would love to experience the 
diff erent cultures of our diverse world by travelling across 
the world. 
Aayushi Khillan
Hi! My name is Aayushi 
Khillan and I am a Year 
11 student at The Mac.
Robertson Girls’ High School. 
People often describe me as 
one of three things: crazy, 
quirky and ambitious.
I am super passionate about 
student voice and I can’t 
wait to enact real changes 
to our education system 
this year. What is my main 
motto of life? Well if ‘Plan A’ 
doesn’t work, don’t worry! There are still 25 more letters in 
the alphabet, so stay cool.
Rames Williams
Hola, my name is Rames I. 
Williams, and I am a Year 11 
(VCE) student at one of the 
best schools in the country: 
Westall Secondary College. 
My goal on the 2017-2018 
Executive is to fi ght for the 
equality at our school for 
our voice to be heard.
My hobbies include playing 
Minecraft, eating, sleeping, 
procrastinating and repeat. 
Many people describe me as “a weird tall Asian guy that 
isn’t Asian but is”. I have been playing violin for the past fi ve 
years as well as doing singing lessons and doing Certifi cate 
2 in Fashion Design and Technology and Merchandising. 
My beliefs in life is to have fun and love everyone. Xxx ; )
The VicSRC receives funding support from the Victorian 
Department of Education and Training 
and Catholic Education Melbourne.  
It is auspiced by and based at the 
Youth Affairs Council of Victoria (YACVic).  
It can be reached there on 03 9267 3744 or, for the cost of a 
local call from outside Melbourne, on 1300 727 176;  
or by email: eo@vicsrc.org.au
To sign up to the VicSRC 
online e-newsletter ... visit: 
www.vicsrc.org.au/joinin/mailinglist
Are you a VicSRC 
Member School?  
Membership discounts
Did you know that you can receive 
discounted event prices if you have 
a VicSRC Membership? 
If you are not a member school 
and would like to take advantage 
of discounted ticket prices to 
VicSRC events, simply select ‘VicSRC 
Membership (Annual School 
Membership)’ at the start of your 
online registration.  Or check about 





Student Voice Research and Practice facebook group 
www.facebook.com/groups/studentvoicepage/
This open facebook group was initially established by 
Professor Dana Mitra, and is now supported by the work 
of academics, practitioners and students throughout the 
world. It provides a valuable community of people working 
and interested in the area of ‘Student Voice’ - in Australia, 
USA, UK, Italy and elsewhere – as well as access to useful 
resources and examples, and up-to-date information 
about initiatives.  You can easily log on and join the group 
at the above address.
News of the latest issue via Alison Cook-Sather: The 22nd issue of Teaching and Learning Together in Higher Education has been 
posted here: http://repository.brynmawr.edu/tlthe/
Teaching and Learning Together in Higher Education: Issue 22
This issue focuses on how 
pedagogical partnerships can build a 
sense of belonging, create a trusting 
classroom community, and spark hope. It 
includes an introduction  by Alison Cook-
Sather and four essays:
• In “Building a Sense of Belonging 
through Pedagogical Partnership,” Ana 
Colón García, Haverford College Class of 
2017, traces the evolution of her sense 
of belonging and argues that “if we all 
engaged in partnerships through which 
we refl ect and discuss how teaching and 
learning experiences can include and 
value everyone, our campuses would 
become places of belonging.”
• In “Strategies for Transforming a 
Classroom into a Brave and Trusting 
Learning Community: A Dialogic 
Approach,” Clara Abbott, Haverford 
College Class of 2018, and Laura 
E. Been, Ph.D., Department of 
Psychology, Haverford College off er 
a set of “’takeaways’ for transforming 
a classroom into a brave and trusting 
learning community.”
• In “A Partnership Approach to 
Managing the Challenge of 
Apathetic and Disruptive Students,” 
Victoria Reyes, Assistant Professor, 
University of California, Riverside, 
and Kirsten Adams, Bryn Mawr 
College Class of 2016, highlight both 
the strategies that they were able to 
generate together to troubleshoot 
several diffi  cult situations.
• Finally, in “Flipping the roles: 
Analysis of a university course where 
students become co-creators of 
curricula,” Graziano Cecchinato and 
Laura Carlotta Foschi, both of the 
University of Padua, Italy, describe the 
transformation of a university course 
inspired by a student voice approach 
which prompted, in Laura’s words, 
a “spark of hope” inspired by this 
diff erent approach to teaching and 
learning.
Please pass this announcement on to 
colleagues and invite them to subscribe 
and to submit contributions as well (link 
above).
Karen Konings and colleagues (including some names familiar to our past student voice 
seminars) have a special issue on participatory 
design in the European Journal of Education - 
available since September 2017. 
Special Issue: Participatory Design of (Built) Learning Environments
Two articles are available with open 
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Connect receives many publications directly or indirectly relevant 
to youth and student participation.  We can’t lend or sell these, 
but if you want to look at or use them, contact us and we’ll work 
something out.  
Australian:
Reconceptualizing the presence of students on school governance 
councils: The a/eff ects of spatial positioning (Eve Mayes, Deakin 
University) in Policy Futures in Education Special Issue; 2017
International:
New spaces for dialogue? What are adults learning about student 
involvement and participation in Networked Learning 
Communities (Jane McGregor, National College for School 
Leadership, Cranfield, UK) Paper at the British Educational 
Research Association Annual Conference,  2005
Local and International 
Publications Received
Contribute to Connect
Anyone may submit an original article to be considered for publication in Connect provided he or she owns 
the copyright to the work being submitted or is authorised by the copyright owner or owners to submit 
the article. Authors are the initial owners of the copyrights to their works, but by successfully submitting the 
article to Connect, transfer such ownership of the published article to Connect on the understanding that 
any royalties or other income from that article will be used to maintain publication of Connect.
ASPRINworld: 
the Connect website! 
www.asprinworld.com/connect
Connect has a website at ASPRINworld. The Connect 
section of the website is slowly growing, with information about 
subscribing, index of recent back issue contents (hyperlinked 
to PDFs) and summaries of and order information for Student 
Councils and Beyond, Student Action Teams, Reaching High 
and Switched On to Learning. 
Connect is also archived 
and available electronically: 
research.acer.edu.au/connect
All issues of Connect are archived through the ACER 
Research Repository: ACEReSearch. Connect issues 
from #1 to the current issue are available for free download, 
and recent issues can be searched by key terms. See the 
ASPRINworld site for index details of recent issues, then link 
to and download the whole issue you are interested in.
www.informit.com.au
In addition, current and recent issues of Connect are now 
available on-line to libraries and others who subscribe to 
RMIT’s Informit site – a site that contains databases of 
many Australian publications. You can access whole issues 
of Connect as well as individual articles. Costs apply, either 
by a library subscription to Informit’s databases, or through 
individual payments per view for articles.
Articles from Connect are also 
discoverable through EBSCOhost 
research databases.
  Donate to support Connect
Connect now has no income except donations and 
sales of literature (previous page). By supporting 
Connect with donations, you keep us going.  Even 
though we are now solely on-line, there are still 
costs associated with publication. To make a 
donation to the work of Connect, use the form in 
this issue or contact us for bank account details in 




All copies of Connect are 
available on-line ... for free!
http://research.acer.edu.au/connect
All issues of Connect from 1979 to the present (that’s now 38 years!) are freely available on-line!  Thanks to 
the Australian Council for Educational Research (ACER), all 
the issues of Connect have been scanned or up-loaded into 
the ACER’s Research Repository: ACEReSearch.
You can fi nd these issues of Connect at: 
http://research.acer.edu.au/connect
The left-hand menu provides a pull-down menu for you to select the 
issue number > browse; the front cover of the issue is displayed, and you 
can simply click on the link in the main body of the page to download a 
PDF of the issue. Recent issues are also searchable by key words.
Connect has a commitment to the sharing  of ideas, stories, approaches 
and resources about active student participation. We are totally 
supported by donations - see page 37!
Let us know
There may be some gaps or improvements necessary. As you use this 
resource, let us know what you fi nd. (If an issue of Connect seems to be 
missing, check the issues either side, as double issues show up only as one 
issue number.) If you have any ideas for improving this resource, please 
let us know.  
Most importantly, please USE this resource.
For 38 years ...
www.asprinworld.com/connect
1979 to 2017 ...
www.asprinworld.com/connect
For 38 years ...
www.asprinworld.com/connect
1979 to 2017 ...
www.asprinworld.com/connect
Free subscription 
and materials 
Catalogue:  
see page 36
